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I

(Resolutions, recommendations and opinions)

OPINIONS

EUROPEAN COMMISSION

COMMISSION OPINION

of 22 May 2015

relating to the modified plan for the disposal of radioactive waste arising from the Consolidation 
Building of the CIRES facility in France

(Only the French text is authentic)

(2015/C 172/01)

The assessment below is carried out under the provisions of the Euratom Treaty, without prejudice to any additional 
assessments to be carried out under the Treaty on the Functioning of the European Union and the obligations stemming 
from it and from secondary legislation (1).

On 16 December 2014, the European Commission received from the French Government, in accordance with 
Article 37 of the Euratom Treaty, General Data relating to the modified plan for the disposal of radioactive waste arising 
from the Consolidation Building of the CIRES facility.

On the basis of these data and following consultation with the Group of Experts, the Commission has drawn up the 
following opinion:

1. The distance from the site to the border of the nearest Member State, in this case Belgium is 138 km.

2. The modified plan consists of an increase of the operational capacity of the plant that requires higher regulatory 
discharge limits for airborne radioactive effluents.

3. During normal operating conditions, the modified plan is not liable to cause an exposure of the population of 
another Member State that would be significant from the point of view of health, in respect of the dose limit laid 
down in the new Basic Safety Standards (Directive 2013/59/Euratom).

4. In the event of unplanned releases of radioactive effluents which may follow an accident of the type and magnitude 
considered in the modified plan, the doses likely to be received by the population of another Member State would 
not be significant from the point of view of health, in respect of the reference levels laid down in the new Basic 
Safety Standards (Directive 2013/59/Euratom).

In conclusion, the Commission is of the opinion that the implementation of the modified plan for the disposal of radio­
active waste in whatever form from the Consolidation Building of the CIRES facility located in France, both in normal 
operation and in the event of an accident of the type and magnitude considered in the General Data, is not liable to

(1) For instance, under the Treaty on the Functioning of the European Union, environmental aspects should be further assessed. Indicatively, 
the Commission would like to draw attention to the provisions of Directive 2011/92/EU on the assessment of the effects of certain 
public and private projects on the environment, 2001/42/EC on the assessment of the effects of certain plans and programmes on the 
environment, as well as to the Directive 92/43/EEC on the conservation of natural habitats and of wild fauna and flora and 
directive 2000/60/EC establishing a framework for Community action in the field of water policy.
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result in radioactive contamination, significant from the point of view of health, of the water, soil or airspace of another 
Member State, in respect of the provisions laid down in the new Basic Safety Standards (Directive 2013/59/Euratom).

Done at Brussels, 22 May 2015.

For the Commission

Miguel ARIAS CAÑETE

Member of the Commission
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IV

(Notices)

NOTICES FROM EUROPEAN UNION INSTITUTIONS, BODIES, OFFICES AND 
AGENCIES

COUNCIL

Council conclusions on enhancing cross-sectorial policy cooperation to effectively address socio-
economic challenges facing young people

(2015/C 172/02)

THE COUNCIL OF THE EUROPEAN UNION,

RECALLING THE POLITICAL BACKGROUND TO THIS ISSUE, AS SET OUT IN THE ANNEX, AND IN PARTICULAR THE 
FOLLOWING:

1. The overall goals of the Europe 2020 Strategy and Member States' respective targets to increase youth employment, 
reduce early school leaving and increase participation in tertiary education are of a particular relevance to youth 
and their socio-economic situation.

2. The Renewed Framework for European Cooperation in the Youth Field (2010-2018) (1) emphasises the need for 
initiatives to enable a cross-sectorial approach where due account is taken of youth issues when formulating, imple­
menting and evaluating policies and actions in other policy fields which have a significant impact on the lives of 
young people.

3. One of the three main priorities set out in current EU Work Plan for Youth 2014-2015 (2) is enhancing cross-
sectorial cooperation within the framework of EU strategies.

4. The Council Conclusions on Maximising the potential of youth policy in addressing the goals of the Europe 2020 
Strategy (3) underlined that cross-sectorial and inter-institutional coordination is central to the implementation of an 
effective youth policy and in addressing the goals of the Europe 2020 Strategy for young people.

AWARE OF:

5. The continuing socio-economic challenges currently faced by young people in the European Union, including high 
rates of youth unemployment (4), and the social consequences thereof that require efficient cross-sectorial policy 
responses.

CONSIDERS THAT:

6. A strong and visible, well-defined and coordinated youth policy has a lot of potential to bring added value to cross-
sectorial policy cooperation. This in turn can yield positive results for the young people benefitting from the syner­
gies of such cooperation.

7. The youth sector can address the issues in a way that other sectors cannot. It can offer evidence and knowledge on 
the various issues affecting young people, outreach to a greater number of young people, including those with 
fewer opportunities, and a flexible, youth-friendly, non-stigmatising, holistic and innovative approach to address the 
needs of young people.

(1) OJ C 311, 19.12.2009, p. 1.
(2) OJ C 183, 14.6.2014, p. 5.
(3) OJ C 224, 3.8.2013, p. 2.
(4) Over 5 million young people (under 25) were unemployed in the EU-28 area in the second quarter of 2014. This represents an unem­

ployment rate of 21,7 %, while the NEET (young people not in education, employment or training) rate was 13 %. Source: Eurostat

27.5.2015 EN Official Journal of the European Union C 172/3



POINTS OUT THAT:

8. While systemic approaches should be developed to enhance cross-sectorial cooperation at all levels, it is of great 
importance to focus on addressing the concrete and urgent socio-economic challenges that young people are cur­
rently facing.

9. A cross-sectorial approach towards youth policy is important not only to offer more efficient solutions to tackle 
socio-economic challenges, but also to ensure policy responses that aim to meet the needs of all young people.

10. In order to maximise the role of the youth sector in cooperation with other sectors, its value and contribution 
should be widely presented and recognised.

IDENTIFIES, WITH DUE REGARD TO THE PRINCIPLE OF SUBSIDIARITY, THE FOLLOWING PRIORITIES WITH A VIEW TO 
ENHANCING CROSS-SECTORIAL YOUTH POLICY TO ADDRESS THE SOCIO-ECONOMIC CHALLENGES OF YOUNG PEOPLE:

I. Develop, implement and evaluate a systemic approach towards cross-sectorial youth policy

MEMBER STATES ARE INVITED TO:

11. Strengthen institutional cooperation including enhanced communication and sharing of information at national, 
regional and local levels to ensure that youth issues are fully taken into account when formulating, implementing 
and evaluating policies in other policy fields — such as education and training, employment, health and well-being, 
social policy, urban planning, sport and culture — which have an impact on the socio-economic situation of young 
people.

12. Involve all relevant sectors both in horizontal and vertical governance structures when developing youth policy at 
local, regional and national level.

13. Consider implementing overarching youth strategies connecting relevant policy actions that address issues faced by 
young people, and consult and engage young people and youth organisations in the process where appropriate.

14. Use the existing or consider establishing new mechanisms to monitor the situation of young people and work 
towards evidence and knowledge based policies integrating data and research results into policy development across 
fields, including when designing concrete policy measures.

THE COMMISSION IS INVITED TO:

15. Regularly update the Council and its preparatory bodies on key policy documents and initiatives at the EU level that 
affect the socio-economic situation of young people.

16. Consider how to effectively apply the new coordinated cluster policy approach of the Commission when addressing 
challenges faced by young people and developing concrete cross-sectorial actions.

17. Assess through the EU Youth Report or other relevant instruments how youth issues are taken into account in 
other policy fields which have a significant impact on the lives of young people.

18. Further contribute to evidence-based policy development by drawing up research projects in cooperation with other 
relevant policy sectors.

MEMBER STATES AND THE COMMISSION ARE INVITED TO:

19. Envisage the cross-sectorial approach as one of the implementation principles in the future EU level youth policy 
including a possible future EU Work Plan for Youth and envisage concrete cross-sectorial measures in the 
post-2018 framework for cooperation in the youth field.

20. Strengthen cross-sectorial cooperation through fully exploiting the opportunities of the Erasmus+ programme, 
including those dedicated to supporting policy reform.

21. Collect evidence, including as part of the Expert Groups established by the EU Work Plan for Youth, on how cross-
sectorial policy cooperation can yield positive results and spill over effects to other areas of society benefitting from 
the synergistic effects of increased cooperation.
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22. Encourage cooperation with other policy sectors in drawing up the EU Youth Report, as well as to take the findings 
of the report into account when monitoring the Europe 2020 Strategy.

II. Use tailor made cross-sectorial approaches to projects, initiatives and programmes addressing socio-economic 
challenges faced by young people

MEMBER STATES ARE INVITED TO:

23. Strengthen partnership approaches across sectors on the implementation of the Youth Guarantee and other meas­
ures and exchange best practices, especially with regard to youth outreach.

24. Seek appropriate support for long-term development and implementation of activities that are currently funded 
under the Youth Guarantee initiatives and where the youth sector is involved.

25. Strengthen targeted cooperation between formal education institutions and non-formal learning providers to 
address early school leaving and foster holistic development of competences, including through the use of flexible 
and youth-friendly approaches.

26. Promote cooperation between youth work and social services to jointly address the social inclusion of young peo­
ple and to ensure early interventions, where necessary.

27. Involve the world of work when planning and implementing initiatives focused on the development of the compe­
tences of young people.

28. Strengthen all services directed towards young people in cooperation with local authorities, youth workers and 
other professionals working with young people, where appropriate.

THE COMMISSION IS INVITED TO:

29. Facilitate networking and exchange of good practice at a European level among youth policy makers and NGOs 
involved in the implementation of the Youth Guarantee.

30. Strengthen internal coordination between relevant Commission services in relation to the development of youth 
related initiatives and discussion of youth issues at EU level.

MEMBER STATES AND THE COMMISSION ARE INVITED TO:

31. In order to effectively tackle the socio-economic challenges of young people via concrete cross-sectorial projects, 
consider using European Structural Funds and Erasmus+ programme funding opportunities.

32. Address the issues raised above in the forthcoming peer learning among Member States on strengthening cross-
sectorial youth policy at national level that is organised in the framework of the EU Youth Work Plan.

33. Invite stakeholders representing other sectors to events such as European Youth Week and EU Youth conferences 
when relevant, and facilitate feedback and discussion among sectors.

III. Strengthen the visibility of the value of youth work and the other tools of youth policy and their comple­
mentary role in effectively addressing the challenges of young people

MEMBER STATES AND THE COMMISSION ARE INVITED TO:

34. Engage young people in key policy decisions affecting them by using the existing or new channels of youth partici­
pation, including the structured dialogue process.

35. Further promote the recognition of youth work and of non-formal learning and concrete tools such as Youthpass 
among other sectors such as employment, education, training and culture and among other relevant stakeholders.

36. Further advance the recognition of youth work and validation of non-formal and informal learning by exploring 
the possibilities of mainstreaming the Youthpass certificate outside the Erasmus+ programme and using it as 
a national tool for recognition, if relevant.

37. Promote and regularly raise awareness among other sectors of the achievements of professional and voluntary 
youth work.
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38. Develop initiatives to make volunteering known, understood, used and recognised as a non-formal learning process.

39. Support and promote implementation of collaborative initiatives between formal and non-formal learning settings 
with a potential to maximise learning outcomes.

THE COMMISSION IS INVITED TO:

40. Create possibilities and support Member States in their use of the Youthpass certificate outside Erasmus+ 
programme as a national tool for recognition, if relevant.
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ANNEX

RECALLING THE POLITICAL BACKGROUND OF THIS ISSUE

Political background

1. The Council conclusions on enhancing the social inclusion of young people neither in employment nor in educa­
tion and training that notes that a holistic approach and cross-sectorial cooperation should be ensured. All policy 
instruments, measures and actions should be coordinated at local, regional, national and European levels and 
should include a wide range of stakeholders in the design and delivery of youth social inclusion measures (1).

2. The Council Recommendations on establishing the Youth Guarantee, under the ‘Youth Employment Package’ (2).

3. The Council Conclusions on investing in education and training — a response to ‘Rethinking Education: Investing 
in skills for better socio-economic outcomes’ and the ‘2013 Annual Growth Survey’ (3).

4. The Council Recommendation on Policies to reduce early school leaving, which emphasises the need for comprehensive 
cross-sectorial policies to strengthen links between education and training systems and employment (4).

5. The Council Recommendation on the validation of non-formal and informal learning (5).

6. The Regulation (EU) No 1288/2013 of the European Parliament and of the Council (6) establishing ‘Erasmus+’: the 
Union programme for education, training, youth and sport.

(1) OJ C 30, 1.2.2014, p. 5.
(2) OJ C 120, 26.4.2013, p. 1.
(3) OJ C 64, 5.3.2013, p. 5.
(4) OJ C 191, 1.7.2011, p. 1.
(5) OJ C 398, 22.12.2012, p. 1.
(6) OJ L 347, 20.12.2013, p. 50.
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Council conclusions on maximising the role of grassroots sport in developing transversal skills, 
especially among young people

(2015/C 172/03)

THE COUNCIL OF THE EUROPEAN UNION AND THE REPRESENTATIVES OF THE GOVERNMENTS OF THE MEMBER STATES, 
MEETING WITHIN THE COUNCIL,

RECALLING THE POLITICAL BACKGROUND TO THIS ISSUE, AS SET OUT IN THE ANNEX, AND IN PARTICULAR THE 
FOLLOWING:

1. The Europe 2020 Strategy and its flagship initiatives, which emphasise the need to equip young people with the 
necessary skills and competences and to address the high levels of youth unemployment in Europe, as well as the 
Synthesis report of the Europe 2020 Strategy mid-term review (1), which lists among its key outcomes the sport 
sector's valuable role as an instrument of social cohesion and inclusion.

2. The European Union Work Plan for Sport for 2014-2017 (2), which highlights the important contribution of sport 
to the overall goals of the Europe 2020 strategy, given the sector's strong potential to contribute to smart, sustaina­
ble and inclusive growth. One of the three Work Plan's priorities — ‘Sport and Society’ — highlights the links of 
sport to employment, education and training.

3. The Council Resolution of 20 July 2006 on the recognition of the value of non-formal and informal learning 
within the European youth field (3) emphasises that non-formal and informal learning can enable young people to 
acquire additional knowledge, skills and competences and contribute to their personal development, social inclusion 
and active citizenship, thereby improving their employment prospects; and that greater recognition of these should 
be given due consideration by employers, formal education and civil society in general.

4. The Council Recommendation of 20 December 2012 on the validation of non-formal and informal learning (4), 
which identifies opportunities and mechanisms that enable knowledge, skills and competences acquired through 
non-formal and informal learning to play an important role in enhancing employability and mobility, as well as 
increasing motivation for lifelong learning.

ACKNOWLEDGE THAT:

5. Participation in grassroots sport (5), while first and foremost a physical leisure activity, also brings additional added-
value with regard to a healthier and generally more inclusive and sustainable society in Europe. It may develop 
positive social attitudes and values, as well as individuals' skills and competences, including transversal skills (6) such 
as the ability to think critically, take initiatives, problem solve and work collaboratively (7).

6. There is a need to respond to the increasing requirements of an advanced knowledge-based economy, especially 
with regard to transversal skills development and the ability to efficiently apply such skills across various sectors; at 
a time of quickly changing demands in the labour market, employers highly value transversal skills, yet often indi­
cate that new recruits are lacking such skills.

(1) Doc. 16559/14.
(2) OJ C 183, 14.6.2014, p. 12.
(3) OJ C 168, 20.7.2006, p. 1.
(4) OJ C 398, 22.12.2012, p. 1.
(5) ‘Grassroots sport’  means organised sport practised at local level by amateur sportspeople,  and sport for all.  Source:  Regulation (EU) 

No 1288/2013 of the European Parliament and of the Council (OJ L 347, 20.12.2013, p. 50).
(6) Various agencies and organisations have given different labels to these skills, ranging from ‘key competencies’ to ‘soft skills’, ‘transferable 

skills’ or ‘essential skills’, ‘core work skills’ or ‘core skills for employability’. According to European Lifelong Guidance Policy Network's 
Glossary transversal skills are relevant to jobs and occupations other than the ones they currently have or have recently had. These skills 
may also have been acquired through non-work or leisure activities or through participation in education or training. More generally, 
these are skills,  which have been learned in one context or to master a special situation/problem and can be transferred to another 
context.

(7) COM(2012) 669 final.

C 172/8 EN Official Journal of the European Union 27.5.2015



7. With regard to the contribution of sport to transversal skills development, there is untapped potential, especially for 
young people, since skills gained via non-formal (1) and informal learning (2) are valuable for personal and professio­
nal development, including on the labour market and in lifelong learning (3).

8. With regard to recognition of the value of transversal skills gained through non-formal and informal learning via 
grassroots sports, the first steps are awareness raising and visibility primarily among participants themselves, 
parents, volunteers and staff, but also society at large, including employers.

UNDERLINE THAT:

9. Sport makes a contribution to the Union's strategic objectives of growth, jobs and social cohesion, including the 
urgent challenges that Europe is currently facing such as the persistently high youth unemployment rates (4) in 
Europe. In order for sport to further develop its full potential in this regard, it is important to work towards 
a cross-sectoral approach involving other policy areas such as education and training, youth and employment, 
social affairs and public health.

10. Non-traditional sports (5) are often particularly appealing to young people, including those with fewer opportuni­
ties, and the possibilities which these offer could be further explored.

11. Competent staff, including volunteers, in grassroots sport are essential for raising awareness, unlocking the added 
value and benefits that it can offer with regard to the development of transversal skills.

IN THIS CONTEXT INVITE THE EU MEMBER STATES, WITH DUE REGARD FOR SUBSIDIARITY, TO:

12. Create more awareness among stakeholders in grassroots sport, in society and among employers that transversal 
skills gained through participation in grassroots sport have personal, social and economic added value that can be 
used in other sectors.

13. Cooperate and exchange good practice with other relevant sectors and among EU Member States on the positive 
benefits of skills gained outside formal education via non-formal and informal learning in the grassroots sport.

14. Encourage the development of knowledge, skills and competences of competent staff, including volunteers, in grass­
roots sport with a view to enhancing social and educational values, as well as transversal skills, through grassroots 
sport.

15. Encourage innovative partnerships between formal and non-formal learning providers, as well as across the youth 
and sports sectors, in order to develop learning approaches that could be suitable in the grassroots sport sector.

16. Promote self-assessment of skills, especially among young people, that includes transversal skills gained via grass­
roots sport, as well as the use of the most common skills passes and CV templates, especially Europass.

17. Make use of existing arrangements aimed at enabling validation of skills and experiences gained in non-formal and 
informal learning in sports.

18. Further improve the overall participation in grassroots sport of young people, including those with fewer opportu­
nities, at national and local level, and exploit the positive potential of non-traditional sports in this regard.

(1) Definition: ‘non-formal learning’ means learning which takes place through planned activities (in terms of learning objectives and learn­
ing time) where some form of learning support is present (e.g. a student-teacher relationship), but which is not part of the formal edu­
cation and training system. Source: OJ L 347, 20.12.2013, p. 50

(2) Definition: ‘informal learning’ means learning resulting from daily activities related to work, family or leisure which is not organised or 
structured in terms of objectives, time or learning support; it may be unintentional from the learner's perspective. Source: OJ L 347, 
20.12.2013, p. 50

(3) Evidence suggests that when it comes to obtaining skills outside formal education, 52 % of Europeans assess that it is possible to learn 
skills that can be later used in other sectors (e.g. problem solving, working with others etc.). Source: Special Eurobarometer 417 (2014) 
‘European area of skills and qualifications’, p. 12.

(4) Over 5 million young people (under 25) were unemployed in the EU-28 area in the second quarter of 2014. This represents an unem­
ployment rate of 21,7 %, while NEET (young people not in education, employment or training) rate was 13 %. Source: Eurostat

(5) New emerging forms of sports attractive to young people, for example — street soccer, urban gymnastics and parkour, skateboarding/
longboarding, stunt blading, streetball and urban street dance.
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INVITE THE EUROPEAN COMMISSION AND MEMBER STATES WITHIN THEIR RESPECTIVE SPHERES OF COMPETENCE TO:

19. Promote the value of transversal skills acquired through grassroots sports by learners so that they can be used 
effectively across sectors for the purposes of employment, learning mobility or lifelong learning.

20. Recognise and integrate the positive outcomes of transversal skills developed through the grassroots sports sector in 
national and European policies and in strategies concerning sport, youth, social affairs, health, education and 
employment.

21. Recognise and support contributions made by grassroots sport organisations in providing non-formal learning 
opportunities.

22. Explore the potential for cooperation with the youth sector, especially with regard to:

a. the application of non-formal learning methods and tools in the sports sector;

b. the use of sporting activities in non-formal learning methods in the youth sector;

c. encouraging more European Voluntary Service funded projects involving young volunteers from non-profit 
organisations in the sports sector;

d. using sporting activities as a social inclusion and outreach tool, including with regard to its contribution to 
implementing the Youth Guarantee in Europe.

23. Encourage initiatives, where appropriate, including under the European Week of Sport, on the educational value of 
sport, as well as that of enhancing socially inclusive communities.

24. Cooperate to raise standards in training and coaching and in the education of trainers and coaches as well as volun­
teers by facilitating the exchange of information and experience between policy-makers and sport stakeholders;

25. Encourage sport volunteering and raising awareness on the value of volunteering in sport, in particular in acquiring 
transversal skills, recognising volunteering as an important form of non-formal learning and reinforcing national 
and cross-border mobility of young volunteers.

26. Encourage effective use of EU funding instruments such as the Erasmus+ programme as an opportunity for devel­
oping transversal skills, especially among young people, to also enhance social inclusion, active citizenship as well 
as increased participation in grassroots sport.

27. Make use of the follow-up process of the Council Recommendation of 20 December 2012 on the validation of 
non-formal and informal learning to address the issue of transversal skills acquired through sports.

INVITE THE EUROPEAN COMMISSION TO:

28. Carry out a study on the contribution of sport to the employability of young people in the context of the Europe 
2020 Strategy, including aspects of transversal skills gained through participation in grassroots sports.

29. Mainstream the sports dimension in existing skills policy discussions and events, in order to raise awareness and 
explore more concrete ways of acquiring transversal skills in and through sports.

30. Continue, including within the mandate of the Expert Groups established by the EU Work Plan for Sport, the col­
lection of data, best practice and the analysis of the social and economic importance of sport and of how grass­
roots sport contributes to areas such as employment, education and training, including a focus on personal and 
transversal skills development.

31. Facilitate the exchange of information and good practice, effective peer learning and networking among Member 
States especially with regard to developing more accessible, attractive and diversified grassroots sport, in particular 
for young people.

C 172/10 EN Official Journal of the European Union 27.5.2015



INVITE THE SPORTS MOVEMENT TO CONSIDER:

32. Creating awareness, especially among young people and their parents, that skills gained in and through sport can 
have a special value that can be used in other sectors.

33. Investing in competent staff that are using the most up-to-date methods in their work allowing them to fully bene­
fit from the additional values that sport is able to deliver, including those of skills acquisition.

34. Raising awareness among staff in sport of the positive benefits of transversal skills acquired in sporting activities via 
non-formal and informal learning and the overall social and economic added value of grassroots sport.

35. Exploring the potential for cooperation and the exchange of good practice with youth organisations, especially as 
regards the application of non-formal learning methods and tools to the sports sector.

36. Exchanging best practice on how to foster and diversify the grassroots sports movement, and exchanging good 
practice with regard to developing new types of grassroots sport, e.g. non-traditional sports.
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ANNEX

RECALLING THE POLITICAL BACKGROUND OF THIS ISSUE

1. The Recommendation of the European Parliament and of the Council of 18 December 2006 on key competences 
for lifelong learning (1) where social competence is linked to personal and social well-being which requires an 
understanding of how individuals can ensure optimum physical and mental health, including as a resource for one­
self and one's family and one's immediate social environment, and knowledge of how a healthy lifestyle can con­
tribute to this. For successful interpersonal and social participation it is essential to understand the codes of con­
duct and manners generally accepted in different societies and environments (e.g. at work). The core skills of this 
competence include the ability to communicate constructively in different environments, to show tolerance, express 
and understand different viewpoints, to negotiate with the ability to create confidence, and to feel empathy. Individ­
uals should be capable of coping with stress and frustration and expressing them in a constructive way and should 
also distinguish between the personal and professional spheres.

2. The European Guidelines for validating non-formal and informal learning (2) highlight that validating non-formal 
and informal learning is increasingly seen as a way of improving lifelong and lifewide learning. More European 
countries are emphasising the importance of making visible and valuing learning that takes place outside formal 
education and training institutions, for example at work, in leisure time activities and at home.

3. The Council Conclusions of 18 November 2010 on the role of sport as a source of and a driver for active social 
inclusion (3) highlight that access to and participation in diverse aspects of sport is important for personal develop­
ment, an individual's sense of identity and belonging, physical and mental wellbeing, empowerment, social compe­
tences and networks, intercultural communication and employability.

4. The Council Conclusions of 29 November 2011 on the role of voluntary activities in sport in promoting active 
citizenship (4) emphasise the need to promote voluntary activities in sport as an important tool for raising compe­
tences and skills, also in a form of non-formal and informal learning.

5. The Council conclusions of 15 February 2013 on investing in education and training – a response to Rethinking 
Education: Investing in skills for better socio-economic outcomes and the 2013 Annual Growth Survey (5), invites 
Member States to introduce measures to develop transversal skills and competences as described in the 2006 Rec­
ommendation on key competences for lifelong learning.

6. The Council Conclusions of 26 November 2013 on the contribution of sport to the EU economy, and in particular to 
addressing youth unemployment and social inclusion (6), recognise that through engagement in sport, young people 
attain specific personal and professional skills and competences which enhance employability. These include learning to 
learn, social and civic competences, leadership, communication, teamwork, discipline, creativity, entrepreneurship.

(1) OJ L 394, 30.12.2006, p. 10.
(2) European Guidelines for Validating Non-formal and Informal Learning. Cedefop (2009).
(3) OJ C 326, 3.12.2010, p. 5.
(4) OJ C 372, 20.12.2011, p. 24.
(5) OJ C 64, 5.3.2013, p. 5.
(6) OJ C 32, 4.2.2014, p. 2.
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Council conclusions on cultural and creative crossovers to stimulate innovation, economic 
sustainability and social inclusion

(2015/C 172/04)

THE COUNCIL OF THE EUROPEAN UNION,

RECOGNISING THAT:

1. the cultural and creative sectors are a source of both cultural and economic value. In recent years significant work 
has been done to establish the cultural and creative sectors as an integral part of Europe’s society and economy and 
as a source of growth, jobs and prosperity. However, their broader contribution has not yet been fully recognised, 
notably in terms of the potential of culture and artistic creativity to trigger innovation in other sectors of the econ­
omy, in society as a whole, and for the well-being of individuals;

2. the crossovers between the cultural and creative sectors and other sectors can be understood as a process of combin­
ing knowledge and skills specific to the cultural and creative sectors together with those of other sectors in order to 
generate innovative and intelligent solutions for today’s societal challenges;

3. cultural and creative crossovers can be mutually beneficial to all sectors involved if the sectors participate on an 
equal footing;

CONSIDERS THAT:

4. cultural and creative crossovers to other sectors can result in a wide range of benefits (1), including:

— improving customer care, employee satisfaction and organisational efficiency in the business and public sectors 
by involving designers, artists and other creative professionals in developing innovative and user-friendly solu­
tions and by forming multidisciplinary teams,

— increasing pupils’ attendance and achievements, fostering creative learning and pupils’ well-being, and improving 
parent engagement by involving artists and creative professionals in school activities,

— reducing medical expenditure and rates of hospitalisation by improving the prevention of illness and the rehabili­
tation process of patients through artistic and creative practices,

— regenerating industrial areas and urban spaces and promoting tourism by integrating culture and creativity in 
long-term local and regional development strategies,

— increasing environmentally-conscious behaviour among consumers and manufacturing industries, reducing 
energy consumption and use of resources by involving designers, artists and other creative professionals in the 
recycling and upcycling of waste materials to create new, innovative and functional products with added value,

— improving social inclusion and community life through cultural and creative activities and by integrating contem­
porary architecture, arts and design in public spaces and buildings of cultural and historical value;

NOTING THAT:

5. there is a lack of awareness of the potential of combining arts, culture and creativity with technology, science and 
business, as well as insufficient exchange of good practices. In particular, the catalytic effect of culture and the arts 
on innovation in all sectors is still underestimated and thereby underused;

6. crossovers take place at the intersections of different sectors. However, sectors and policies are still often organised 
in silos, thus limiting the scope for synergies and the emergence of innovative solutions. To overcome silo thinking 
and to promote crossovers, there is a need for a comprehensive strategic approach involving all actors from the 
local to the EU level;

(1) On the basis of the policy handbook on Promotion of Creative Partnerships, prepared by the open method of coordination working 
group (2014), http://ec.europa.eu/culture/library/reports/creative-partnerships_en.pdf
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7. there is a need for reliable and comparable data on cultural and creative crossovers that would allow the capture 
and analysis of their contribution to the overall economy and of their impact on wider society at all levels;

8. the development of creative skills and critical thinking throughout formal education and non-formal and informal 
learning allows individuals to better meet the needs of an increasingly diverse and knowledge-based society as well 
as of a demanding and rapidly changing labour market;

9. Europe’s Digital Single Market should encourage the creation and circulation of quality content which thrives on 
Europe’s cultural and linguistic diversity and provide for a balanced framework of rights and duties across the value 
chain;

10. investments in the cultural and creative sectors are often perceived as risky and volatile as they are based on intan­
gible assets. There is therefore a need for innovative financial instruments specifically targeted at the cultural and 
creative sectors that will strengthen their capacity to engage in cross-sectoral collaboration, including at interna­
tional level;

INVITES THE MEMBER STATES AND THE COMMISSION, WITHIN THEIR RESPECTIVE SPHERES OF COMPETENCE AND WITH DUE 
REGARD TO THE PRINCIPLE OF SUBSIDIARITY, TO:

11. raise the awareness of all stakeholders, in particular policymakers, creative professionals, industries, businesses and 
investors about the cultural, economic and societal value of creativity and innovation through cross-sectoral cooper­
ation. For this purpose, it is important to encourage widespread dissemination of information about good practices, 
results, and lessons learnt in cross-sectoral collaboration, as well as expert networking and peer-learning;

12. overcome silo thinking in traditional policy areas by better integrating culture and artistic creativity in strategies for 
economic growth, social policies, urban and regional development, and sustainable development;

13. continue mapping existing policies and trends relating to cultural and creative crossovers and improving data col­
lection in order to strengthen evidence-based policymaking. This implies developing new methodologies to measure 
cultural and creative crossovers to other industries in order to better capture their innovative input, and understand 
their wider impact;

14. promote creative ecosystems and multidisciplinary environments for the cultural and creative sectors via structures 
such as innovation and business centres, start-up accelerators, incubators, creative hubs, co-working spaces and 
networking programmes;

15. promote cross-sectoral cultural and creative clusters and networks at national, European and international level in 
order to boost cultural and creative exports and improve access to new markets;

16. encourage the use of non-technological, social and service innovation in traditional industries for example by intro­
ducing a design thinking approach (1) and culture-based creativity in these industries;

17. encourage the cultural and creative sectors to benefit from the opportunities of the future Digital Single Market;

INVITES THE MEMBER STATES, WITH DUE REGARD TO THE PRINCIPLE OF SUBSIDIARITY, TO:

18. encourage cultural and creative crossovers at the local and regional level, if possible on the basis of existing initia­
tives, in close cooperation with local operators, NGOs, organisations and businesses. The creation of multidiscipli­
nary clusters with the active engagement of local and regional authorities could also be considered;

19. support initiatives that encourage joint advocacy for the cultural and creative sectors in order to overcome sectoral 
silos and develop comprehensive strategic approaches;

(1) Design thinking can be described as a form of solution-focused thinking, which starts with a goal (a better future situation) rather than 
trying to solve a specific problem. It provides a comprehensive and creative approach that can be applied to resolve a wide range of sit­
uations, in particular complex or unanticipated ones.
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20. encourage the use of the design thinking approach in the public sector when dealing with complex issues and 
developing user-centred and efficient services (1);

21. promote favourable conditions for the cultural and creative sectors to further develop their potential in the context 
of cross-sectoral partnerships, including by considering the recommendations of the European Creative Industries 
Alliance (2), through appropriate measures including:

— innovative financial instruments tailored to the needs and specificities of the sectors, such as creative innovation 
voucher schemes (3), seed funding (4), crowdfunding, loan guarantee mechanisms, risk capital funds (such as 
business angels and venture capital) and repayable contributions (5), in order to diversify financial support for 
the cultural and creative sectors. Pilot projects that foster experimentation and risk-taking as a way to drive 
innovation could also be considered,

— exchange platforms and training for investors in order to raise their awareness of the cultural and creative sec­
tors’ potential, and for the professionals working in these sectors in order to develop their managerial and busi­
ness skills;

22. promote the development of transversal skills such as creativity, cultural awareness, and entrepreneurship in formal 
education and in non-formal learning. Encourage, where appropriate, cross-sectoral approaches between different 
areas within higher education institutions, for instance through joint programmes between arts and culture, science, 
engineering, technology, business and other relevant fields;

INVITES THE COMMISSION TO:

23. develop a comprehensive strategic approach to boost the competitiveness and development of the cultural and crea­
tive industries, while emphasising their role in the overall innovation process across all industries;

24. better tailor and disseminate information about existing EU programmes and funds for the cultural and creative 
sectors in order to reinforce crossovers with other policy areas;

25. consider the use of existing funding available under EU programmes, such as Horizon 2020, the Connecting 
Europe Facility, Erasmus+, COSME and Creative Europe, for crossover projects aimed, for instance, at:

— supporting multidisciplinary teams of artists, researchers and technologists,

— better supporting non-technological, social and service innovation,

— developing transversal skills, such as critical thinking and initiative taking,

— supporting artistic practice in urban development as part of smart and creative cities,

— fostering a user-centred approach in modernising public services, e.g. through the application of design 
thinking,

and proceed without delay with the preparatory actions necessary to launch the Cultural and Creative Sectors Guar­
antee Facility (6) in 2016;

(1) Based on ‘Implementing an Action Plan for Design-Driven Innovation’ (SWD (2013) 380 final).
(2) The European Creative Industries Alliance (ECIA) is an integrated policy initiative that was set up by the Commission and ran from 2012 

to 2014. Its aim was to test and review new innovative policy instruments for creative industries and issue concrete recommendations.
(3) Creative innovation voucher schemes are small amounts of credit provided by governments to small and medium-sized enterprises to 

purchase services that introduce innovation (new products, services or processes) in their business operations (ECIA recommendation).
(4) Seed capital is aimed at supporting companies in moving from the idea or prototype stage to the first commercial revenues. It concen­

trates on the very early stages of young innovative companies where risk is high.
(5) Repayable contributions are a new tool financed by public authorities. A selected project gets simultaneously a double financing con­

sisting of a loan with zero cost and a ‘repayable contribution’ which will be paid back totally or partially by the beneficiary company, 
depending on company’s performance during the exploitation period (ECIA recommendation).

(6) Guarantee facility for cultural and creative sectors is a financial instrument set up by the Creative Europe programme (2014-2020). Its 
aim is to facilitate access to finance for micro, small and medium-sized enterprises and organisations operating in cultural and creative 
sectors.
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26. continue the work initiated by its services such as Eurostat and the Joint Research Centre to produce information 
and data regarding the contribution of cultural and creative crossovers to other economic sectors and policy fields, 
as well as to growth in general.

AGREES TO:

27. take stock of these conclusions in 2018. The aim of the stocktaking exercise will be to evaluate the progress made 
by the Member States and the Commission in the follow up to the conclusions (1). The Member States should be 
consulted on the form and scope of the exercise, which should be light and useful.

(1) Previous examples include the stocktaking of 2012 Council conclusions on cultural governance which was done in 2015.
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Council conclusions on the role of early childhood education and primary education in fostering 
creativity, innovation and digital competence

(2015/C 172/05)

THE COUNCIL OF THE EUROPEAN UNION,

IN THE CONTEXT OF THE UNION'S EFFORTS TO BUILD A DIGITAL ECONOMY (1),

HAVING REGARD TO:

1. The Recommendation of the European Parliament and of the Council of 18 December 2006 on key competences 
for lifelong learning, which defines the knowledge, skills and attitudes required to develop digital competence (2) as 
one of the key competences which all individuals need for personal fulfilment and development, active citizenship, 
social inclusion and employment (3), and which highlights the key role played by education and training in ensuring 
that all young people have the opportunity to develop and improve such competence.

2. The conclusions of the Council and of the Representatives of the Governments of the Member States, meeting 
within the Council, of 22 May 2008 on promoting creativity and innovation through education and training, which 
highlighted in particular the crucial role played by teachers and the learning environment in nurturing and support­
ing each child's creative potential (4).

3. The Council conclusions of 12 May 2009 on a strategic framework for European cooperation in education and 
training (5), which set enhancing creativity and innovation at all levels of education and training as one of the 
framework's four strategic objectives and identified the acquisition of transversal key competences such as digital 
competence as a key challenge in this regard.

4. The Council conclusions of 27 November 2009 on media literacy in the digital environment, which stressed the 
need to promote not only greater access to, but also the responsible use of, new technologies (6).

5. The Council conclusions of 20 May 2011 on early childhood education and care (ECEC) (7), which recognised that 
high quality early childhood education and care complements the central role of the family and lays the essential 
foundations for language acquisition, successful lifelong learning, social integration, personal development and 
employability, whilst fostering the acquisition of both cognitive and non-cognitive skills.

6. The Council conclusions of 29 November 2011 on cultural and creative competences and their role in building the 
intellectual capital of Europe (8), which recognised such competences as sources of sustainable and inclusive growth 
in Europe, particularly through the development of innovative products and services.

7. The Council conclusions of 29 November 2011 on the protection of children in the digital world (9), which 
emphasised the importance of raising awareness among children of the potential risks encountered in the digital 
world and called for consistency in promoting online safety and media literacy in schools as well as in early child­
hood education and care institutions.

8. The Council conclusions of 26 November 2012 on literacy, which pointed out that the impact on literacy of new 
technologies has not been fully exploited by education systems and that reviewing learning materials and methods 
in the light of increasing digitisation and supporting teachers in the use of new pedagogies can reinforce the moti­
vation of learners (10).

(1) European Council conclusions, 24-25 October 2013 (EUCO 169/13, Section I, in particular paragraphs 1 to 12).
(2) ‘Digital competence involves the confident and critical use of Information Society Technology (IST) for work, leisure and communica­

tion. It is underpinned by basic skills in ICT: the use of computers to retrieve, assess, store, produce, present and exchange information, 
and to communicate and participate in collaborative networks via the internet’ etc.

(3) OJ L 394, 30.12.2006, p. 10.
(4) OJ C 141, 7.6.2008, p. 17.
(5) OJ C 119, 28.5.2009, p. 2.
(6) Doc. 15441/09.
(7) OJ C 175, 15.6.2011, p. 8.
(8) OJ C 372, 20.12.2011, p. 19.
(9) OJ C 372, 20.12.2011, p. 15.

(10) OJ C 393, 19.12.2012, p. 1.
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9. The Council conclusions of 26 November 2012 on the European Strategy for a Better Internet for Children (1), 
which stressed the important role played by the education sector and parents in helping children to make use of the 
opportunities provided by the internet in a safe and beneficial way, as well as the need for teachers and parents to 
keep up with constantly evolving technological changes.

10. The Council conclusions of 20 May 2014 on effective teacher education, which emphasised the importance for 
teachers of acquiring sufficient understanding themselves of digital learning tools and Open Educational Resources 
in order to make effective use of these in their teaching and enable learners to develop their digital competence (2).

AND IN THE LIGHT OF OTHER BACKGROUND ELEMENTS, AS SET OUT IN THE ANNEX TO THESE CONCLUSIONS,

RECOGNISES THAT:

1. Promoting creativity, innovation and digital competence through education during the early years (3) can produce 
benefits later on, by laying the foundations for further learning, by enabling knowledge to be developed to a much 
higher level and by generally improving each child's ability to develop creative and critical thinking skills and to 
become responsible citizens for the Europe of tomorrow, capable of meeting the challenges of an increasingly inter­
connected and globalised world.

2. The ability to innovate and to develop new products and services relies to a large extent on harnessing the benefits 
of the digital revolution which is transforming economies and societies at an astonishing speed, meaning that in 
future decades economic success will depend, amongst other things, on citizens who display creative and innovative 
capacities and who possess high-level digital competence.

3. In order to meet the growing demand for digitally competent users and ICT professionals, Europe needs to respond 
to the challenge of providing opportunities for every citizen to unlock their creative or innovative potential and to 
develop their digital competence through lifelong learning.

ACCORDINGLY AGREES THAT:

with regard to creativity and innovation:

1. Education and training systems, together with non-formal and informal learning, have a fundamental role to play in 
developing creative and innovative capacities from an early age as key factors not only in enhancing future eco­
nomic competitiveness and employability, but equally importantly in promoting personal fulfilment and develop­
ment, social inclusion and active citizenship.

2. Teachers and ECEC professionals have a fundamental role to play in stimulating children's curiosity, imagination 
and willingness to experiment and in helping them to develop not only basic skills and specific knowledge, but also 
the transversal competences required for creativity and innovation, such as critical thinking, problem-solving and 
initiative-taking.

3. Learning through play, which may include games and digital tools with pedagogical value, not only fosters the 
imagination, intuition and an inquiring mind, but also the ability to cooperate and solve problems, and is therefore 
important for each child's development and learning, especially in the early years.

4. All of this has important implications in terms of modernising pedagogical approaches, teaching resources and the 
learning environment, as well as in terms of teachers' and ECEC professionals' initial training and continuous pro­
fessional development, which need to ensure that they are able to nurture creativity and innovation in children by 
exemplifying these aspects in their own teaching.

and with regard to digital competence:

5. While digital tools cannot be used to replace essential classroom activities, experiences and materials, the provision 
of such tools and their integration into the teaching and learning processes, where appropriate, can contribute to 
enhancing the latter's quality and effectiveness, as well as to increasing pupils' motivation, understanding and learn­
ing outcomes.

(1) OJ C 393, 19.12.2012, p. 11.
(2) OJ C 183, 14.6.2014, p. 22.
(3) The periods of education referred to in these conclusions correspond broadly to:

— ISCED level 0.2 (Pre-primary education): ‘Education designed to support early development in preparation for participation in 
school and society. Programmes designed for children from age 3 to the start of primary education.’,

— ISCED level 1 (Primary education): ‘Programmes typically designed to provide students with fundamental skills in reading, writ­
ing and mathematics and to establish a solid foundation for learning.’.
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6. Developing digital competence effectively and age-appropriately in ECEC and primary education has important 
implications in terms of pedagogical approaches, assessment, pedagogical resources and learning environments, as 
well as in terms of helping to reduce the digital gap.

7. Equally importantly, this has implications for the initial education and continuous professional development of both 
teachers and ECEC professionals, with a view to ensuring that they develop the capacity, methodology and skills to 
promote the effective and responsible use of new technologies for pedagogical purposes and to support children in 
developing digital competence.

8. In a world where many children tend to be quite comfortable with digital media, education and training also have 
an important role to play in promoting the safe and responsible use of digital tools and in developing media liter­
acy, i.e. the ability not only to access digitally created content, but more importantly to interpret, use, share, create 
and critically assess such content.

INVITES THE MEMBER STATES, TAKING DUE ACCOUNT OF SUBSIDIARITY AND INSTITUTIONAL AUTONOMY,

with regard to creativity and innovation, to:

1. Encourage teacher education institutions, ECEC professionals' training institutions and in-service training providers 
to adapt their programmes with a view to accommodating new learning tools and developing appropriate pedago­
gies aimed at fostering creativity and innovation from an early age.

2. Encourage education providers or the relevant authorities, as appropriate, to equip schools and ECEC facilities to 
a suitable level in order to nurture creative and innovative capacities.

3. Encourage the providers of initial and continuous professional development programmes for both teachers and 
ECEC professionals to give consideration to effective methods for fostering curiosity, experimentation, creative and 
critical thinking and cultural understanding — for instance through art, music and theatre — and to explore the 
potential of creative partnerships.

4. Promote the development of formal, non-formal and informal learning activities for children which are aimed at 
fostering creativity and innovation, whilst also recognising the important role of parents and families.

and, with regard to digital competence, to:

5. Facilitate access to and the promotion of ICT and the development of digital competence through age-appropriate 
exposure to, and the integration of, digital tools throughout early childhood education and primary education, 
whilst recognising the important role of parents and families, as well as the different learning needs at different 
ages.

6. Encourage the development and use of digital tools for teaching purposes, and of pedagogical approaches which 
can contribute to improving competences in all areas — including especially literacy, numeracy, mathematics, sci­
ence, technology and foreign languages — with a view to addressing some of the challenges highlighted in recent 
international surveys (1).

7. Encourage education providers or the relevant authorities, as appropriate, to equip schools and institutions provid­
ing early childhood education to a suitable level in order to promote the age-appropriate development of digital 
competence, in particular by expanding the provision of various digital tools and infrastructure.

8. Encourage teacher and ECEC educators, teachers, ECEC professionals and school leaders — through both initial and 
continuous professional development — to themselves develop a sufficient level of digital competence, including 
the ability to use ICT for teaching purposes, as well as to develop effective methods for promoting media literacy 
from an early age.

(1) The PISA 2012 results (testing 15-year-old pupils in reading, mathematics, and science) reveal progress towards the 2020 benchmark 
of at most 15 % low achievers in basic skills, although the EU as a whole is significantly behind in the area of mathematics. Sustained 
efforts in all areas are recommended, in particular concerning pupils of low socioeconomic status. The results of the First European Sur­
vey on Language Competences (2012) show an overall  low level  of competences in both first  and second foreign languages tested, 
although there are variations across the Member States.
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9. Explore the potential of digital tools to support learning in different settings and provide more personalised approaches 
to learning, which can cater for a wide range of abilities — from the highly talented to the low-skilled — as well as for 
children with disadvantaged backgrounds and those with special needs.

10. Promote communication and collaboration between schools and between teachers at regional, national and Euro­
pean and international level, including by means of eTwinning.

11. Explore the potential for cooperation with the open source community on innovative educational tools and digital 
creativity.

12. Make efforts to promote media education and literacy, in particular, safe and responsible use of digital technologies 
in early childhood education and primary education.

INVITES THE MEMBER STATES AND THE COMMISSION TO:

1. Take appropriate measures and initiatives aimed at fostering creativity, innovation and digital competences in early 
childhood education and primary education, making effective use of European resources such as the Erasmus+ Pro­
gramme and the European Structural and Investment Fund to support such measures and initiatives.

2. Promote and develop cooperation, the exchange of good practice and mutual learning on the subject of fostering crea­
tivity, innovation and digital competences in early childhood education and primary education, as well as through non-
formal and informal learning.

3. Identify, through research, examples of the most effective methods and practices for teachers and ECEC professio­
nals at each stage of ECEC and primary education to help children to develop creative and innovative capacities, as 
well as to develop digital competence. In this context, consider implementing the key principles of the Quality 
Framework for ECEC, where appropriate.

AND INVITES THE COMMISSION TO:

1. Continue the ongoing work of the ‘ET2020’ Working Groups on Transversal Skills and on Digital and Online Learning 
to foster creativity, innovation and digital competence, where appropriate, from an early age.

2. Promote cooperation and mutual learning at European level, both in the context of the ‘ET2020’ Strategic Framework 
and through the Erasmus+ programme.

3. Continue monitoring the areas covered by these conclusions within the scope of existing tools and reports and 
whilst avoiding any additional administrative burden.

C 172/20 EN Official Journal of the European Union 27.5.2015



ANNEX

Other background elements

1. The final report of the EU High Level Group of experts on Literacy, September 2012 (1).

2. The Commission communication of 25 September 2013 on ‘Opening Up Education: Innovative teaching and learning 
for all through new technologies and open educational resources’ (2).

3. The 2013 European Commission publication: ‘Comenius — Examples of good practices’ (3).

4. The 2013 publication by the European Commission, the European Schoolnet and the University of Liège: ‘Survey of 
Schools — ICT in Education’ (4).

5. The 2013 OECD publication: ‘Innovative Learning Environments’ (5).

6. The European High Level Conference on ‘Education in the Digital Era’ held in Brussels on 11 December 2014.

7. The 2014 report of the Thematic Working Group on ECEC ‘Proposal for key principles of a Quality Framework for 
early childhood education and care’ (6).

(1) See http://ec.europa.eu/education/policy/school/doc/literacy-report_en.pdf
(2) 14116/13 + ADD 1.
(3) See http://ec.europa.eu/education/library/publications/2013/comenius_en.pdf
(4) See https://ec.europa.eu/digital-agenda/sites/digital-agenda/files/KK-31-13-401-EN-N.pdf
(5) See http://www.oecd-ilibrary.org/education/innovative-learning-environments_9789264203488-en
(6) http://ec.europa.eu/education/policy/strategic-framework/archive/documents/ecec-quality-framework_en.pdf
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Notice for the attention of persons and entities subject to the restrictive measures provided for in 
Council Decision 2011/137/CFSP and Council Regulation (EU) No 204/2011 concerning restrictive 

measures in view of the situation in Libya

(2015/C 172/06)

The following information is brought to the attention of the persons and entities who are presently designated in 
Annex II and IV to Council Decision 2011/137/CFSP (1) and in Annex III to Council Regulation (EU) No 204/2011 (2) 
concerning restrictive measures in view of the situation in Libya.

The Council intends to amend the statements of reasons for the following persons and entities: Mr ABDUSSALAM Abdus­
salam Mohammed, Mr ABU SHAARIYA, Mr ASHKAL Omar, Dr AL-BAGHDADI Abdulqader Mohammed, Mr DIBRI Abdul­
qader Yusef, Mr QADHAF AL-DAM Sayyid Mohammed, TOHAMI General Khaled, Mr FARKASH Mohammed Boucharaya, 
Mr EL-KASSIM ZOUAI Mohamed Abou, Mr AL-MAHMOUDI Baghdadi, Mr HIJAZI Mohamad Mahmoud, Mr AL-GAOUD 
Abdelmajid, Mr AL-CHARIF Ibrahim Zarroug, Mr FAKHIRI Abdelkebir Mohamad, Mr MANSOUR Abdallah, Mr AL QAD­
HAFI Quren Salih Quren, Mr AL KUNI Colonel Amid Husain and Mr Taher Juwadi, Waatassimou Foundation, Revolution­
ary Guard Corps, Al-Inma Holding Co. for Services Investments, Al-Inma Holding Co. for Industrial Investments and 
Al-Inma Holding Co. for Construction and Real Estate Developments (listed as Nos 2, 3, 5, 6, 7, 9, 12, 13, 15, 16, 17, 
20, 21, 22, 24, 25, 26, 27, 5, 7, 18, 19 and 22 respectively in Annex II and IV to Council Decision 2011/137/CFSP 
and in Annex III to Council Regulation (EU) No 204/2011).

The persons and entities concerned are hereby informed that they may submit a request to the Council to obtain the 
intended statements of reasons, before 10 June 2015, to the following address:

Council of the European Union
General Secretariat
DG C 1C
Rue de la Loi/Wetstraat 175
1048 Bruxelles/Brussel
BELGIQUE/BELGIË

E-mail: sanctions@consilium.europa.eu

(1) OJ L 58, 3.3.2011, p. 53.
(2) OJ L 58, 3.3.2011, p. 1.
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EUROPEAN COMMISSION

Euro exchange rates (1)

25 May 2015

(2015/C 172/07)

1 euro =

Currency Exchange rate

USD US dollar 1,0978

JPY Japanese yen 133,39

DKK Danish krone 7,4552

GBP Pound sterling 0,71000

SEK Swedish krona 9,2425

CHF Swiss franc 1,0349

ISK Iceland króna

NOK Norwegian krone 8,3900

BGN Bulgarian lev 1,9558

CZK Czech koruna 27,372

HUF Hungarian forint 307,71

PLN Polish zloty 4,1075

RON Romanian leu 4,4539

TRY Turkish lira 2,8665

AUD Australian dollar 1,4023

Currency Exchange rate

CAD Canadian dollar 1,3496
HKD Hong Kong dollar 8,5100
NZD New Zealand dollar 1,5025
SGD Singapore dollar 1,4728
KRW South Korean won 1 204,41
ZAR South African rand 13,1034
CNY Chinese yuan renminbi 6,8098
HRK Croatian kuna 7,5383
IDR Indonesian rupiah 14 471,40
MYR Malaysian ringgit 3,9668
PHP Philippine peso 48,958
RUB Russian rouble 54,8810
THB Thai baht 36,882
BRL Brazilian real 3,4250
MXN Mexican peso 16,7662
INR Indian rupee 69,7761

(1) Source: reference exchange rate published by the ECB.
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Euro exchange rates (1)

26 May 2015

(2015/C 172/08)

1 euro =

Currency Exchange rate

USD US dollar 1,0926

JPY Japanese yen 134,07

DKK Danish krone 7,4549

GBP Pound sterling 0,70960

SEK Swedish krona 9,1860

CHF Swiss franc 1,0351

ISK Iceland króna

NOK Norwegian krone 8,3685

BGN Bulgarian lev 1,9558

CZK Czech koruna 27,407

HUF Hungarian forint 309,17

PLN Polish zloty 4,1391

RON Romanian leu 4,4598

TRY Turkish lira 2,8751

AUD Australian dollar 1,4020

Currency Exchange rate

CAD Canadian dollar 1,3520
HKD Hong Kong dollar 8,4706
NZD New Zealand dollar 1,4981
SGD Singapore dollar 1,4707
KRW South Korean won 1 207,02
ZAR South African rand 13,1248
CNY Chinese yuan renminbi 6,7785
HRK Croatian kuna 7,5598
IDR Indonesian rupiah 14 436,20
MYR Malaysian ringgit 3,9642
PHP Philippine peso 48,790
RUB Russian rouble 55,0995
THB Thai baht 36,799
BRL Brazilian real 3,4121
MXN Mexican peso 16,7097
INR Indian rupee 69,8445

(1) Source: reference exchange rate published by the ECB.
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